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Editor’s Page

Timothy C. Connell
Laurel School

least one article about the Ohio Model Curriculum or the Proficiency Tests. It

is a topic of perennial interest, a controversial topic if there ever was one, and
an issue that is not likely to go away soon. So for the 1999 issue the Editorial Board
decided upon the theme “Proficiency Tests, Standards, and Curriculum.” There is
probably not a better way to begin this issue than to hear from Bill Muthig, a key
official at the Ohio Department of Education. Few in Ohio have given more
thoughtful consideration to the Proficiency Tests than Bill. Those who have attended
his well-organized and richly detailed presentations at the OCSS annual meetings
can verify this. In his article here he discusses the new Graduation Qualifying
Exam in Citizenship.

I n my tenure as editor of the OCSS Review, | think that every issue has had at

We shift from the Ohio Graduation Exam to a look at how high-poverty
schools can become high-achieving schools. The author, Samuel Casey Carter,
interviewed more than 100 principals of successful schools in poverty-stricken areas.
At these schools educators set standards and set policies to ensure that students
succeed. The results are striking. At one school, a middle school in one of the worst
areas of New York City, students scored in the 93rd percentile in reading and the
96th percentile in math. Carter argues that there are seven common traits of these
schools which, if followed, can lead to dramatic results.

Next, James Shiveley tackles the question of how social studies teachers
can deal with competing models. The Ohio Model is built around six strands, yet
there are ten in the NCSS model. What are the similarities between the two? How
are they different? Can a teacher, as Professor Shiveley suggests, in his title “Kill
two birds with one stone?” As he illustrates, the answer is essentially “yes,” but
there is one area in the NCSS model, science and technology, where there is not a
direct connection with the Ohio Model.

Patricia Clayton looks more directly at the Ohio Standards and explores a
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strategy for improving test scores using five action verbs. Her analysis of the
Proficiency Tests shows that words such as sequence, classify, compare, analyze,
and prioritize are essential for students to know if they are going to succeed on the
fourth and sixth grade tests. In her article she lays out a lesson that introduces the
action verb “compare.”

Not only are standards an issue for students, they are increasingly becoming
an issue for teachers. Ron Helms discusses how the National Board for Professional
Teacher Standards has implemented a program of certification for teachers who
have taught for more than three years. Although there is a significant time demand
to complete the process, the results can be rewarding in many ways, including the
possibility of a significant pay increase for teachers. He explains how the process
works, and he also lists a number of Websites that teachers can use to gather more
information about what is involved in obtaining certification.

Few things are more boring in life than history textbooks. If ever there was
a case for book burning they are the target, and | suspect that there would be a race
between teachers and students to light the match to start the conflagration. In
Section Il we explore alternative strategies to make history come alive to students.
Frequent contributors to the Review, Jack Ahern and Alexa Sandmann of the
University of Toledo, discuss recent trade books that can be used to enhance teaching
history to middle school students. They explain how well-written stories about the
past can excite students about learning and give them a deeper understanding of
the past. This is followed by an article by Linda Logan of the Ohio Historical Society
who discusses how teachers can use primary sources in the classroom. The Ohio
Historical Society and other such institutions have a wealth of information that
students can use to learn about the past. For example, she provides selections from
two diary accounts of Confederate soldiers who were imprisoned in Northern camps
during the Civil War. A third way to enliven the classroom is to use computer
technology. Chris Dziubek reviews a number of computer simulations and explains
the advantages of several very sophisticated programs. Students can do everything
from viewing the remains of Pompeii to taking an in-depth look at the year 1961.
In this last program students can see the Berlin Wall as it was built and explore the
relevant issues of the day, from the tension of the Cold War to the race by Mickey
Mantle and Roger Maris to break Babe Ruth’s home record.

In conclusion, I would like to encourage our readers to submit manuscripts
that might be appropriate for publication. Articles dealing with any aspect of the
social studies - key issues in economics, history, sociology, political science; book
reviews; and curriculum and instructional matters - will be considered for
publication. The theme for the next issue will be “Teaching War and Peace.” War is
an entanglement that cannot easily be avoided and the recent crisis in the Balkans
raises the issue of when a country should fight, and under what circumstances.
Next year will also mark the twenty-fifth anniversary of the United States’ departure
from Vietnam. We encourage submissions on this theme, and we particularly hope
to hear from classroom teachers regarding the strategies that they use to teach about
war and peace. To encourage such submissions, the Ohio Council for the Social

7
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Studies has agreed to pay an honorarium of $100 to any pre-college classroom teacher
whose manuscript is accepted for publication in the Review.

The deadline for submission for the Summer 2000 issue is June 1, 2000.
Manuscripts received after that date will be considered for subsequent editions.
All submissions should include a hard copy as well as a copy that is saved on a
computer disk. Macintosh is the preferred format; PC compatible is fine.

Address manuscripts and make all inquiries to:
Timothy C. Connell

OCSS Review

Laurel School

One Lyman Circle

Shaker Heights, OH 44122

e-mail: connell@en.com
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Planning for Ohio’s New Graduation
Qualifying Examinations in Citizenship

William Muthig
Ohio Department of Education

horizon. Students wishing to graduate in 2005 and beyond will have to

take all five of the new examinations. These students are presently in
middle school and many school districts have begun to think about potential changes
in local curriculum and instructional approaches to help their students be successful
on the new examinations.

O HI1O has new High School Graduation Qualifying Examinations on the

How much change is needed in social studies curriculum and instruction
to adequately address student needs as they face the citizenship portion of the
examinations? An initial look at the competencies to be assessed in citizenship
might suggest a particular direction to take. However, there are several aspects to
addressing this issue. Considerations ranging from the nature of the curricular
program to the use of test results will help refine the nature of the task.

Background

The High School Graduation Qualifying Examinations originated as part
of Amended Substitute Senate Bill 55 which was passed by the General Assembly
in August of 1997. One outgrowth of the discussions following the DeRolph school
finance decision issued by the Ohio Supreme Court, Am. Sub. S. B. 55 is a wide-
ranging school performance accountability measure. Included in its other provisions
is the establishment of student proficiency on the Fourth-grade Proficiency Test in
Reading as a criteria for promotion to the fifth grade. It also permits retention of
students who are not proficient on three or more of the Fourth-grade and Sixth-
grade Proficiency Tests. Other provisions mandate summer remediation programs,
establish school district performance standards, increase graduation requirements,
permit contracting for remediation and intervention, and set requirements for
community schools. These provisions have varying effective dates.
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After September 15, 2004 anyone planning on graduating from an Ohio
high school must be proficient in all five areas assessed on the new examinations.
The first operational administration of the examinations is scheduled to occur in
March, 2003. This will give potential graduates of the Class of 2005 at least five
opportunities to be successful on each of the five examinations.

During the summer of 1998 advisory panels were convened to propose the
competencies to be assessed on the new examinations. In its work, the citizenship
committee utilized the various national standards documents as well as National
Assessment of Educational Progress frameworks for civics, geography, and history.
It also consulted Social Studies: Ohio’s Model Competency-based Program and sample
courses of study from local districts across the state. After various reviews and
extensive discussion, the committee settled on thirteen competencies.

The draft lists of competencies in all subject areas were released in
September for public comment. Reactions to the citizenship competencies came
through eleven public forums, over 8,000 review forms, and unsolicited letters.
The original advisory panel met again in December and discussed the public
response, identified major areas of concern, and proposed revisions to the
competencies. The revisions were taken to the State Board of Education which
adopted the revised competencies at its February, 1999 meeting.

Citizenship Proficiency Test Dimensions

One of the many issues now facing school districts across Ohio is how to
respond to the new lists of competencies, specifically in this instance, the citizenship
competencies. Before attempting to modify what is being done locally, it would be
helpful to look at the new examination competencies in the light of the overall
proficiency testing program.

Some people have a tendency to view the proficiency tests as independent
entities at the grade levels where they are administered. In reality, Ohio has a
proficiency testing program and as it has developed over time, the inter-test
connections have become stronger and stronger. Part of the reason for this on the
citizenship tests is due to the adoption of Social Studies: Ohio’s Model Competency-
based Program in 1994. The Model gave the committees overseeing the development
of the citizenship tests at fourth and sixth grades a common set of guidelines to
foster programmatic development. The Model was again used in the development
of the citizenship portion of the graduation qualifying examinations.

These programmatic connections can be seen in various sequences of
outcomes and competencies. For instance, in the American Heritage strand (or
reporting subscale) are two outcomes and a competency that relate to the use of
information:
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Fourth Grade

2. ldentify and use sources of information about a given topic in the history
of Ohio and the United States.

Sixth Grade
2. Utilize a variety of resources to consider information from different
perspectives about North America:
(a) identify the central idea an historical narrative attempts to address,
(b) inquire into the relative credibility of sources.

High School
1. Analyze information about major historical developments by:
(a) interpreting documents (i.e., Declaration of Independence,
Northwest Ordinance, U.S. Constitution [including amendments]),
(b) identifying and comparing experiences and perspectives,
(c) assessing credibility of sources (e.g., primary and secondary sources,
biased and objective accounts), and
(d) interpreting data (e.g., charts, graphs, narratives, illustrations, and
photographs).

In this sequence, students move from identifying sources of information
and what they are used for, through examining the main point expressed in an
information source as well as how credible it is, to making comparisons and
interpretations based upon the data and perspectives provided in the sources of
information. The high school competency builds upon the preceding outcomes for
the fourth and sixth grades.

It should be noted that there are connections to the existing Ninth- and
Twelfth-grade Tests as well. Outcomes 1 and 16 on the Ninth-grade Test deal with
the significance of particular documents and the use of information. Outcome 20
on the Twelfth-grade Test concerns student’s abilities to use information.

As another example, in the World Interactions strand (subscale) there are
four outcomes and a competency that relate to the students’ developing
understanding of regions:

Fourth Grade
8. Use maps and diagrams as a source of information to: . . .

(d) explain the influence of the natural environment on the settlement
of Ohio and on changes in population patterns, transportation,
and land use.

9. Identify or describe the location of Ohio in relation to other states, to
regions of the United States, and to major physical features of North
America.
Sixth Grade
10. Use maps of North America or the world to identify physical and
cultural regions and to show relationships among regions.
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11. Examine instances of contact between people of different regions of the
world and determine the reasons for these contacts.

High School
6. analyze the global implications of post-World War Il regional changes

involving:

(a) the growth of international organizations (e.g., United Nations,
North Atlantic Treaty Organization, Organization of Petroleum
Exporting Countries, European Union), and

(b) the end of colonialism and the development of national identity
movements (e.g., the separation of India and Pakistan, the
independence of Congo from Belgium, the reunification of
Germany).

In this sequence, students move from recognizing the concept of regions,
through seeing connections between regions, to using regions as a basis for analyzing
historical developments. Once again, the high school competency builds upon the
expectations from the preceding grade levels.

While not all outcomes/competencies are linked in a manner just
demonstrated, there is no need to have all of them so linked. Some concepts and
skills can be learned and assessed and not need further development. Purposes of
local government are only assessed on the Fourth-grade Proficiency Test. Other
concepts and skills will not show up until later in the program and may not have a
direct lineage back to instruction which takes place in earlier grades. The High
School Graduation Qualifying Examination in Citizenship has a competency
pertaining to democratic and totalitarian governments. While the current Sixth-
grade Test has a similar outcome, there are no similar outcomes on the Fourth-
grade Tests.

There are many other examples of inter-test connections that use fourth-
and sixth-grade outcomes to build toward student success on the high school
competencies. The point is that the Proficiency Tests in Citizenship employ
programmatic development.

This programmatic development is also reflected in the way in which the
outcomes and competencies are correlated with Social Studies: Ohio’s Model
Competency-based Program. It is even more evident as one examines the many steps
across several grade levels that contribute to achieving high school expectations.

Consider this portion of a competency from the citizenship examination:
3. use information about different cultures to explain the consequences

of contacts between peoples from 1750 to the present by examining:
(a) patterns of migration, . . .
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Now consider the following sequence of instructional objectives from the
Model (in the “strand”column, “PS” indicates People in Societies and “WI” indicates
World Interactions)

GRADE OBJECTIVE
LEVEL STRAND NUMBER

2 PS 5 use a map to investigate where different groups
of Americans live and have lived at different
times in the past

3 PS 2 determine why various cultural groups settled
where they did in the community

4 PS 3 indicate on a map where various cultural groups
have settled in Ohio

5 PS 1 compare the reasons various cultural groups
had for coming to North America

5 PS 2 use appropriate maps to locate sources of major
migrations to North America and indicate the
direction of the major migrations

5 WI 3A suggest reasons for the distribution of
population and the location of selected places
with respect to landforms, climate, natural
vegetation, resources, historical events, or
human wants

5 WI 4 combine information from a variety of sources to
examine patterns of movement

A. give examples of human movement and
compare reasons, distances, frequency, and
mode of transportation

B. explain why human activities require
movement and determine that few places
are self-reliant; therefore, human networks
bring areas together

8 PS 3 examine the reasons why various groups left
their homelands to come to North America

8 Wi 3 explain patterns of movement in terms of
physical, cultural, economic, and political
barriers or inducements

9 PS 2 identify various groups of immigrants that came
to the United States between 1815 and 1919 and
trace the social, political, and economic
developments that led to the migrations

10 PS 2 compare patterns of immigration to the United
States in the twentieth century with earlier
centuries
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All of these instructional objectives help address competency 3a on the
citizenship examination. While the competency is focused on tenth-graders, the
plan in the Model to prepare students for that competency begins in the second
grade by using maps to identify where groups of people live and continues through
the tenth grade when students are comparing patterns of immigration. By
implementing the strategy used in the Model, teachers from primary grades through
the high school grades are all contributing to students being able to successfully
take the examination. This integration across the grade levels is part of what
contributes to the programmatic development in the Model.

A final dimension of the proficiency testing program that needs to be
considered is the reporting of student performance. In many conversations about
proficiency testing, teachers have stated that often they receive limited information
about student performance on the tests. Sometimes they may only receive a list of
students who were not successful on the previous test administration. In actuality
school districts receive much more information about the performance of their
students.

A variety of reports are made available to school districts describing the
performance of students on the Fourth- and Sixth-grade Proficiency Tests. Each
year the Ohio Department of Education provides districts with test interpretation
guides to use with that year’s reports. These reports can be used to make decisions
relevant to questions concerning student needs for intervention and questions about
the adequacy of the local curriculum in addressing the kinds of expectations
represented by the proficiency tests.

Information about individual students includes those test areas in which
they have or have not demonstrated proficiency. The scaled scores for each test
area are also made available so that the distance from the proficient score (above or
below) can be determined. Subscale information is provided in which the raw
scores of individual students on each part of the test can be compared with the
score attained by the minimally proficient student. Information about which
learning outcomes make up each subscale is included in the interpretation guides.
All of this information can be analyzed to develop an intervention program for
students needing additional assistance.

Other reports provide information regarding an entire population of
students. Information is provided on the frequency distribution of scaled scores.
Subscale frequency distribution is included in the reports. A disaggregate analysis
of student performance on the basis of gender, race, and ethnicity is available. These
reports can be useful when considering potential changes to the local district’s
curriculum.

While no final decisions have been made as yet regarding the types of
reports that will be provided to school districts pertaining to the results on the
graduation qualifying examinations, reports similar to those described above will
in all likelihood be included. Districts will then be able to use the information as
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they have from the Fourth- and Sixth-grade Proficiency Tests.

Considerations for Local School Districts

With an understanding of where the proficiency testing program now
stands, local curriculum can be examined to determine how the competencies need
to be addressed. Does the curriculum need anything done to it at all? Or, if it
appears to need some attention, how extensive will the alterations have to be to
address the new expectations? Does the local curriculum need to be revised,
restructured, or completely revamped?

While examining curriculum is a good place to start, a district’s response
to the new competencies cannot end there. Further areas for inquiry need to be
considered. How does classroom instruction relate to local curriculum and
proficiency test expectations? What is the connection with district and classroom
assessments? How is intervention utilized to address perceived deficiencies in
student performance? What use is made of student data from the proficiency tests?

Curriculum, instruction, and assessment are inextricably linked in an
educational program. A recent article by Schmoker and Marzano in Educational
Leadership focuses on building an infrastructure of materials, methods, and lessons
aligned with standards to improve student performance on assessments (1999).
Such infrastructures, they suggest, are presently lacking in most school districts.
They propose three steps to create this kind of infrastructure in schools:

1. Start with the standards that are assessed.

2. Beyond state assessments, add judiciously to the list of standards you
will teach and assess.

3. Do not add more topics than can be taught and assessed reasonably and
effectively (Schmoker & Marzano, 1999, pp. 20, 21).

These are useful suggestions as schools reflect upon the new citizenship
competencies.

How well does the local curriculum address the expectations set forth by
the High School Graduation Qualifying Examination in Citizenship? The
competencies represent the standards that Ohio will assess. Are all of the
competencies encompassed by the curriculum? How extensive and thorough is
the treatment they receive? Is there a progression of knowledge and skill
development leading up to the culminating objectives tied to the competencies?

How was Social Studies: Ohio’s Model Competency-based Program utilized in
the design of the local curriculum? The Model was one of the resources used in the
development of the competencies and helps to judiciously flesh out those
expectations. As was demonstrated above, the competencies are correlated to the
instructional objectives from the various grade levels in the Model. Does a similar
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correlation exist between grade levels in the local curriculum and the competencies?
Does the local curriculum reflect a K-12 programmatic approach with the content
at each grade level conducive to reaching a common set of goals? Has particular
attention been paid to the relationship between the knowledge and skills presented
in grades seven through ten and the citizenship competencies? Has too much
content been added to the curriculum so that depth of understanding is being
sacrificed for breath of coverage?

Jere Brophy and Janet Alleman argue that learning opportunities established
through a goal-oriented curriculum should be carried over into instructional
practices and assessments that remain focused on the same goals (1993). When
attention is:

focused on coverage of particular topics and subskills, the
larger social education purposes and goals that are supposed to guide
the entire process begin to fade into the background, as do many of
the originally recognized connections and intended life applications.
There is a general failure to tie things together. Knowledge content
becomes fragmented into disconnected bits that can be memorized
but not easily learned with understanding of their meaning or
appreciation of their potential significance. Skills are taught and
practiced in isolation from one another and from the knowledge
content, and not as tools for using the knowledge content in authentic
life applications (Brophy & Alleman, 1993, p. 28).

In this view of social studies practice, the standards that are assessed,
according to Schmoker and Marzano, have become the “purposes and goals” of
social education. The judicious additions they suggested have become the
“connections and intended life applications.” And the limited addition of topics
they urged have afforded the time and opportunity to “tie things together.”

There are other questions concerning instructional practices that a local
district can consider. Are requisite information and skills addressed only once or
are they addressed a number of times during the course of a grade and over the
course of the social studies program? Is a rote method the approach used to convey
knowledge or are there opportunities for reflection and application? Are students
simply told how to perform skills or are they given “a series of lessons on each skill
or strategy that moves (the) students from focused introduction to the skill or
strategy through various types of practice and elaboration, to autonomous use of
the skill” (Beyer, 1988, p. 221)? Is knowledge taught in isolated bits or is knowledge
connected as part of a larger tapestry of concepts that are “fundamental and
significant” to the discipline and critical to further learning (Marzano, Kendall,
and Gaddy, 1999, p. 49)? Are students expected to learn more and more material
that is “covered” in class or is less being taught, but taught well, so that students
have a chance to think about and retain more content that is valued (Olsen, 1995, p.
130)?
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No matter how well the curriculum has been defined and no matter how
effective the instructional techniques that have been used, if what is taught is not
assessed, many students will be less inclined to learn and teachers will not have
good information on what students have attained. How often have teachers heard,
“Will this be on the test?” And increasingly they are being asked to document
student performance.

With the adoption of Social Studies: Ohio’s Model Competency-based Program
in 1994, school districts have had the responsibility to implement their own
competency-based education programs in social studies. Assessment is an integral
part of a competency-based program. Questions related to the issues raised about
curriculum and instruction can be set forth about assessment practices used in a
school district.

Are there performance objectives to measure student progress in attaining
the knowledge and skills reflected in the graduation examination competencies?
Are there a reasonable number of performance objectives to be assessed at each
grade level? Recall Schmoker and Marzano’s admonition to start with the standards
(competencies) that are to be assessed and to be judicious in adding topics to that
list. Do the assessments progress through levels of knowledge and skill development
leading up to the expectations reflected in the competencies? Do paper-and-pencil
assessments in the district include open-ended items similar to those used in
proficiency testing? Are performance assessments utilized to help ingrain the
requisite knowledge and skills through application?

A corollary component to assessment in a competency-based program is
intervention. Intervention is based on the evaluation of data generated by
assessments. In part it involves the utilization of alternative teaching strategies to
help students accomplish those goals they so far have been unable to achieve. The
data should be gathered from a variety of assessments so that teachers have more
information on which to base instructional decisions. The teaching strategies should
be tailored to meet the particular needs of groups of students. Key to this process is
the continual reassessment of students who are in intervention programs. The
information gained from these assessments can help document student progress
and help teachers refine the strategies used with the students. Intervention practices
that are a part of an instructional program aligned with the competencies on the
graduation qualifying examination will help assure successful student performance
on those benchmarks.

Finally, there are some considerations concerning the use of proficiency
testing results. Once again, while the score reports have not yet been designed for
the graduation qualifying examinations, the reports should be similar to what is
now made available for the Fourth- and Sixth-grade Proficiency Tests. Information
contained on those individual student score reports should be given careful
attention.

In addition to indicating if a particular student is proficient or not, the scaled
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score also shows how far a student’s performance is from the proficient score. If a
student is not proficient, this gives a rough estimate of how intensive the intervention
needs may be. But even if a student is shown to be proficient, a scaled score just
above the proficient score may indicate someone who might benefit from additional
work in the subject or who at least needs to be closely monitored prior to the next
level of assessment.

No matter what a student’s scaled score may be, the subscale scores should
always be checked. Even a proficient student on the citizenship test could have
had difficulty in one or more subscale areas.

The subscale information indicates areas of strength and weakness
compared with the performance of students at the minimally proficient level.
However, in examining the subscale information it is important to note the location
of the band which indicates the performance typical of students at the standard.
Compare the band with the number of points possible in the subscale. If the band
is 3-4 and a student earns a 5, that student will be identified as having a strength in
that subscale area. But if the total points possible in that subscale is 10, that student
has only earned half of the possible points. The comparative performance may be
a strength while the performance against the criteria may not be so strong and may
indicate the need for intervention activities. Likewise, if the band is 8-9 out of a
possible 10 and the student earns an 8, that performance will be listed as a weakness.
It is a weakness only in the comparative sense; 8 out of 10 is generally regarded as
a pretty good performance. Such a weakness may not be one that should be a
major focal point for intervention.

Close examination of the scaled score and the subscale reports for each
student will assist in the design of intervention strategies. It is also important to
note which outcomes are encompassed by each subscale so that intervention efforts
are centered on the appropriate areas. This will help prepare students for the
graduation qualifying examination.

Reports on frequency distribution, subscale frequencies, and the
disaggregate analysis of student performance can indicate the overall program’s
degree of accomplishment relative to the preparation of students for the graduation
qualifying examination. The frequency distribution will indicate how successful
the program has been in preparing a body of students to meet the expectations of
the proficiency tests. The subscale frequencies may point to weak areas in the
curriculum or instructional program. And the disaggregate analysis may suggest
that certain segments of the student body are not performing as well as others and
that there may be equity issues needing attention.

The broad-scale reports just mentioned establish a basis for discussions
concerning the readiness of a district’s students for the graduation qualifying
examination. These discussions can proceed between elementary and secondary
colleagues within the school district because of the consistency of reporting on the
tests and the programmatic connections between the tests.
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Conclusion

What do school districts across Ohio need to do in preparation for the
upcoming High School Graduation Qualifying Examinations in Citizenship? The
answer to that question will be as varied as the number of school districts in the
state. Certainly all will have to become familiar with the new citizenship
competencies. Existing connections between a district’s curriculum as well as
instructional and assessment practices will have to be identified. Gaps between
the district’s expectations and the expectations of the new examination, if any, will
need to be noted. A programmatic approach needs to be in place so that all of the
competencies are adequately addressed in the curriculum. Students must be
afforded enough time to develop the knowledge and skills that will be assessed.
Information about student performance must be gathered and evaluated so that
intervention can be provided before the students are expected to take the new
examination.

This does not mean that teachers must focus their attention solely on the
proficiency testing expectations. The expectations found in the citizenship
proficiency testing program do not constitute a complete social studies program.
But they do represent some crucial benchmarks as we prepare students for
graduation and need to be focal points in curriculum, instruction, and assessment
programs. ldentifying examination competency linkages across the grade levels
and between the various aspects of an educational program is an important task
and one that needs to begin now in school districts throughout Ohio.
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No Excuses: Demanding Academic
Achievement from Low Income Students

Samuel Casey Carter
The Heritage Foundation

hen Irwin Kurz came to the Crown School 13 years ago, Crown's scores
Wsat in the bottom quartile of District 17 in Brooklyn. Now they stand

proudly as the best in the district and rank 40th out of 674 elementary
schools in all of New York City.!

Kurz says, "It's a lot of garbage that poor kids can't succeed.”

Crown School - P.S. 161 - is a school of over 1300 students, 98% of whom
come from low income families. Although they have to pack their students 35 to a
classroom, the teachers at Crown refuse to make class size an excuse for poor
performance. More than 80 percent of kindergartners at Crown are readers, and
the level of achievement only improves from there.

In 1996, Kurz added a selective middle school called the Crown School of
Law and Journalism.2 Now the 6th grade at Crown has the second highest reading
scores in all of New York.? Taken together, the 6th, 7th, and 8th grades this year
scored in the 93rd percentile in reading and in the 96th in math.* Last year, the
entire 8th grade passed the algebra Regents - 84 percent with distinction.®

Crown is a neighborhood elementary school made up of 91 percent black
and 8 percent Latino children who come from Crown Heights, an area of Brooklyn
rightly proud of its Caribbean influences, but working hard to overcome the turmoil
of its recent riots. From the outside, you could never tell that you were looking at
one of the best schools around.

Inside, however, the signs of accomplishment are everywhere. In stark
contrast to the world around it, Crown is a study in success that promotes
achievement at every turn. Every square inch of hallway groans under the weight
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of student projects, presentations, book reports, and the certificates of excellence
they have received. "The physical plant has to show the kids that you care about
them," Kurz remarks. The sparkling corridors shimmer with waxed floor reflections
of the lights overh